3 a	Educational Theories.
strengthen what is weak and supply what is deficient. If
such is the duty of teachers, what is that of the learners ?
They must love their tutors not less than their studies,
and regard them as the parents/ not indeed of their
bodies, but of their minds.
It is no part of our plan to follow minutely the
rest of Quintilian's work, which is devoted to the
training of the lawyer and the statesman in the smallest
details. But a short sketch of its scope ami of what it
aims to effect, will give an idea of the elaborate pains with
which the education of a Roman was conducted. The
passages I have quoted are to be found in the first of his
twelve books, and in the first half of the second. The
third book contains a full classification of the different
kinds of oratory. In the fourth, after a preface, in which
he expresses his gratitude for being selected as the
teacher of the great-nephews of the Emperor Domitian,
he treats of the different divisions of a speech, the pur-
pose of the exordium, the proper form of a statement of
facts, what constitutes the force of proofs, either i& con-
finning our own assertions or refuting those o&owr adver-
sary, and of the different pov^rs of trie peroration,
whether it be regarded as a summary of the arguments
previously used, or as a means of exciting the feelings of
the judge rather than of refreshing his memory. This
brings us to the end of the sixth book, which closes with
remarks on the uses of humour and of altercation. The
seventh book is extremely technical. It deals with what
Quintilian calls arrangement—the second part of oratory,
as .invention is the first. It is really a treatise on the
logic of argument. The eighth and ninth books are given
to style. This subject is treated with an exhaustiveness
which has no parallel in modern education, excepting per-

